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Abstract 
 
The purpose of   present study was  to   determine Turkish primary school teachers’ perceptions of    personal and occupational 
efficacy. The participants of the study were 443 primary school teachers from seven regions of Turkey. The data were collected 
using Scale of Teachers’ Perceptions of Efficacy. For data analysis, descriptive statistics, t-Test, one way-ANOVA, Kruskal 
Wallis H Test and Pearson Products-Moment Correlation were used. The results of the study showed that personal efficacy 
perceptions of Turkish primary school teachers are lower than moderate level, however, their occupational efficacy perception 
means are high and that their occupational efficacy perception levels are higher than those of efficacy perceptions.  Their overall 
efficacy perceptions were found to be high. According to the result of the study, personal efficacy perceptions of female teachers 
were lower than those of male teachers. The result of the study also revealed that teachers’ perceptions about their personal and 
occupational efficacy do not differ significantly in relation to the geographical region where they are working, their marital 
status, their fields, education levels, their school types of graduation,  and working period at school. 
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1. Introduction 
The term “efficacy” became current with the theory of self-efficacy (Bandura, 1977). Bandura maintained that 
human behavior is influenced by the individual’s beliefs regarding two classes of expectations: an outcome 
expectation, “a person’s estimate that a given behavior will lead to certain outcomes, “and an efficacy expectation, 
the “conviction that one can successfully execute the behavior required to produce the outcome’’ (Bandura, 1977, p. 
193). In the educational domain, there followed various studies either defining the term itself or classifying and 
working out   teacher’s perceptions about their teaching and occupational efficacy (Ashton, 1984; Gibson & 
Dembo,1984; Guskey, 1987; Morin & Welsh, 1991; Allinder, 1994; Guskey & Passaro, 1994; Pajares, 1996; 
Tschannen-Moran, et. al., 1998; Tschannen-Moran & Woolfolk, 2001; Labone, 2004; Denzine, et. al., 2005; 
Woolfolk Hoy & Davis, 2005; Cheung, 2006;  Gencer & Çakıroğlu, 2007; Dellinger, et. al., 2008).  For example, 
Dembo & Gibson (1985) define efficacy as the extent to which teachers believe they can affect student learning” 
(p.173). According to Berman, et al., (1977), teacher efficacy is the extent to which the teacher believes he or she 
has the capacity to affect student performance (p.137). Another definition is that “teacher efficacy is teachers’ belief 
or conviction that they can influence how well students learn, even those who may be difficult or unmotivated” 
(Guskey & Passaro, 1994, p. 4). 
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Tschannen-Moran and Hoy (2001) maintain that a belief in teacher efficacy   is one of the key factors that have 
ated to many meaningful educational outcomes such as teacher persistence, enthusiasm, 
commitment and instructional behavior, as well as student outcomes such as achievement, motivation, and self 
sk of creating a learning environment conducive to the 
 
According to Tschannen-Moran et. al., (1998), teachers with a high level of efficacy believes that they can control, 
or at least strongly influence, student achievement and motivation. Teachers who have a strong sense of efficacy 
about their capabilities can motivate their students and improve their cognitive development.  Ghaith and Shaaban 
(1999) outlined that teachers with high efficacy were more likely to stay in teaching because they attributed 
In contrast, those who have a 
eachers with low levels of 
efficacy often expend little effort in finding materials and planning lessons that challenge students, show little 
persistence with students having difficulty and display little variety in their teaching approaches, whereas teachers 
with high levels of efficacy are more likely to seek out resources and develop challenging lessons, persist with 
students who are struggling and teach in a multitude ways that promote student understanding (p.74). Tschannen-
Moran et. al., (1998) assert that a low sense of efficacy can be contagious among a staff of teachers, creating  a self-
defeating and demoralizing cycle of failure (p. 216) and thus, leading to low student efficacy and low academic 
achievement, which in turn causes further declines in teacher efficacy (Bandura, 1997; cited in Tschannen-Moran et. 
al.,1998; p. 216). 
 
Elsewhere in the literature, teaching efficacy is studied in two dimensions: general teaching efficacy (GTE) and 
personal teaching efficacy (PTE). The first dimension, according to Ashton et al., (1982), involves the belief that 
factors such as conflict, violence, or substance abuse in the home or community; the value placed on education at 
home; social and economic realities concerning class, race, and gender; and the physiological, emotional and 
cognitive needs of a particular child all have a very real i
have since been labeled general teaching efficacy (Cited in, Tschannen-Moran, et. al., 1998; p. 216) the second 
dimension, PTE, is the belief of an individual teacher in their own personal capacity to deliver the necessary 
teaching behaviors to influence student learning. Bandura (1997), puts forward the idea that efficacy belief is crucial 
in achievements as he asserts: 
 
Among the mechanisms of agency, none is more central or pervasive than beliefs of 
 personal efficacy. Unless people believe they can produce desired effects by their 
 actions, they have little incentive to act. Efficacy belief therefore is a major basis of 
 action (Bandura, 1997, p. 3). 
 
On the other hand, in literature efficacy is examined in terms of collective efficacy as well.  The efficacy beliefs that 
-being and what they can accomplish 
as a group (Bandura, 1993, 1997; cited in Tschhannen Moran & Barr, 2004, p.190). In this sense, collective teacher 
 
 
1.1.The Purpose of the Study 
 
 is one of the few teacher characteristics consistently related to student achievement 
(Tucker et. al., 2005, p.29), 
perceptions of personal and occupational efficacy. 
In order to achieve the main purpose of the study, answers to following sub-questions were sought: 
1.  
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 in relation to geographical region where 
they are working, their gender, marital status, teaching experience, duration of employment at school, or education 
level? 
 
2.Methodology 
 
2.1.Subjects 
This study is in a survey format. A quantitative research 
occupational and personal efficacy. 
 
The study group consisted of 443 state primary school teachers, working in 35 schools, in the 7 regions of Turkey. 
The participants in the study were randomly selected in the provinces involved in the study. The provinces and the 
numbers of teachers involved are given in Table 1. 
 
Table 1.The provinces   and the numbers of   teachers involved in the study 
 
Region Province N 
Black  Sea Amasya 50 
Mediterranean Mersin 44 
Aegean  43 
Marmara  110 
Central Anatolia Kayseri 63 
South Eastern Anatolia Gaziantep 43 
East Anatolia Erzurum 90 
Total  443 
 
 
2.2.Instruments 
 
was used. 
 
 
 
The 
- Kaier-Meyer-
 
 
factor load values of the items obtained through vertical Varimax rotation range from .38 to .75.  
 
When the item-total correlations of the items included in this factor are examined, it can be seen that they vary 
between .32 and .65. As for the common factor variances of the items, they range from .172to .567.  The variance of 
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In th
factor load values of the items, obtained through vertical Varimax rotation range from .41 to .73. The item-total 
correlations of the items included in this factor are between .32 and .65 and the common factor variances of the 
 
 
2.3.Data Analysis  
 
tions of occupational and personal efficacy were determined through frequency, 
standard deviation and mean scores. One way ANOVA, t-test and Kruskal Wallis H test were used to determine 
-personal efficacy varied according to the personal variables. 
 
3.Findings 
 
Answer to research question 1:  
 
Table. 2 Descriptive  occupational efficacy 
 
Dimension n K Maximum Minimum  /K S 
Perception of  Occupational 
Efficacy 
443 14 70.00 26 54,15 3,86 7,89 
Perception of  Personal Efficacy 443 8 37.00 8 20,75   2,59 5,01 
Perception of  Efficacy Total 443 22 100 55,00 74,91 3,40 13,16 
 
It can be seen in Table 2 that  the means of each sub-
were divided according to the item numbers in the related dimension (K) and means between 1-5 were obtained so 
as to compare them.  
 
It is clear from the table that mean of occupational efficacy perceptions of Turkish primary school teachers in 
Turkey is = 3,86, whereas mean of personal efficacy perceptions is = 2,59. Overall efficacy perception mean 
(for personal and occupational together) is =3,40. When the mean of  personal efficacy perceptions of teachers 
taken into account, regarding the mean range between 1-5, it can be said that it is lower than  moderate, while that of 
occupational perceptions is high. Thus, it can be said that occupational efficacy perception levels of Turkish primary 
school teachers are higher than those of personal efficacy perceptions. 
 
efficacy  If a student has difficulty in doing his  (
= If  a student  remembers the information I taught in the previous lesson, I know how to help him 
or her learn the information I will teach in the following lesson = If parents do their best 
for their children, I can do more things for them =4,09/S=,94), respectively. 
As for the low ranking items for the primary school teachers  in the dimension they are as 
I can give an education which can help overcoming  almost all learning problems =3,61/S=,94), 
 ( =3,66/S=,87) and 
grades increase, the reason is, generally,  my discovering more effective approaches.  ( =3,66/S=,91).  
 
Table 3. Means and standard deviation values related to the items in the sub- scale of 
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Item in the Scale  S 
I can give an education which can help overcoming  almost all learning problems. 3,61 ,94 
 3,66 ,87 
 3,66 ,91 
If a student spoils  the classroom atmosphere, I can assure that I know how to restore the atmosphere.   3,67 ,89 
If the students  learn something I teach fast,  the reason is that I know the steps to that subject.  3,71 ,88 
If I try hard, I can educate timid, even  unmotivated students.  3,74 ,85 
If I spend more  effort than usual, mostly students are more successful than usual. 3,85 1,01 
My efficacy stems from  the education program I had and/ or form  my experience.  3,86 ,98 
 3,91 ,86 
 If I try hard, I can understand almost  all  hard-going students.  3,95 ,90 
When students get higher grades than usual, the reason is, generally,  my discovering better methods to 
teach. 
4,01 ,78 
If parents do their best for their children, I can do more things for them. 4,09 ,94 
If  a student  remembers the information I taught in the previous lesson, I know how to help him or her 
learn the information I will teach in the following lesson. 
4,12 ,75 
If a student has difficulty in doing his homework,  I can explain it  depending on his or her level. 4,23 ,70 
 
 
Table 4. Means and standard deviation values related to the items in the sub-
 
 
Item in the Scale  S 
Compared to the effects of hours students spend at home, hours spent  in my lesson have fewer affects on 
students.  
2,91 1,26 
Learning abilities of the students are primarily related to their family history. 3,81 ,98 
If there is no order at home,  the  3,72 1,04 
The t  3,53 1,06 
If all factors are provided, teachers do not have a great effect on student achievement. 2,36 1,23 
Even the teachers with high teaching capability may not help students. 3,68 ,97 
performance are related to their family surroundings.  
3,77 ,93 
 3,69 1,00 
 
As seen in Table 4, three high ranking items for the primary school teachers in the personal efficacy  
=3,58/S=1,25), 
Compared to the effects of hours students spend at home, hours spent  in my lesson have fewer affects on 
students. =3,08/S=1,26), 
their achievements highly. ( =2,50/S=1,08), respectively. 
 
Three low ranking items for  
( =2 At certain 
times, teachers cannot, really, 
their family surroundings.  ( =2,27/S=,98) and 
( =2,35/S=1,08).  
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geographical region where they are working, their gender, marital status, teaching experience, duration of 
employment at school, or education level? 
 
Table 5. Descriptive  
 according to seven regions of Turkey 
 
   Dimension          Region 
N X  S 
Perception of 
Personal Efficacy 
 
 
 
 
 
 
 
 
  
Black Sea Region 73 20,23 5,32 
Mediterranean Region 66 21,65 5,13 
Marmara Region 
87 20,55 5,54 
Aegean Region 
59 20,68 3,87 
East Anatolia Region 
60 20,73 4,84 
Central Anatolia Region 
48 21,53 4,65 
South Eastern Anatolia Region 
50 20,05 5,20 
Total 443 20,75 5,01 
Perception of 
Occupational 
Efficacy 
Black Sea Region 73 54,45 7,47 
Mediterranean Region 66 54,78 8,79 
Marmara Region 
87 54,52 7,73 
Aegean Region 
59 55,35 7,97 
East Anatolia Region 
60 54,56 7,49 
Central Anatolia Region 
48 52,39 7,69 
South Eastern Anatolia Region 
50 52,03 7,85 
Total 443 54,15 7,89 
 
Table 6 [F(6, 436)=1,38;p>05] and occupational 
efficacy [F(6, 336)=,87;p>05] do not differ significantly depending on the geographical region where they are 
working.  
Table 6.Results of One Way ANOVA showing whether the personal and occupational perceptions of the teachers differ according to 
geographical regions 
 
 
Dimension                    Source of  variance                Sum of Squares df Mean Square F p 
Perception of Personal 
Efficacy 
 
Between Groups 513,682 6 85,61 1,38 ,22 
Within Groups 27021,132 436 61,97  
Total 27534,813 442   
Perception of 
Occupational Efficacy 
Between Groups 131,745 6 21,95 ,87 ,51 
Within Groups 11001,654 436 25,23  
Total 11133,399 442   
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Table 7. t-Test results showing whether the perceptions of the teachers about their personal and occupational efficacy differ according to their 
genders 
Dimension 
Gender N X  S t df p 
Perception of Personal  
Efficacy Female 239 20,35 4,74 ,18 441 0,05 
Male  204 22,22 5,29    
Perception of Occupational 
Efficacy 
Female 239 54,09 8,27 ,17 441 0,86 
Male  204 54,22 7,44    
 
[t(441)=,18;p<.05]  do not differ significantly according to 
their genders. When mean scores of  female and male  teachers are examined, it can be seen that personal efficacy 
perceptions of male teachers( X 22,22) are higher than those of  female ones ( X 20,35). But, it is clear from the 
table that perceptions of occupational efficacy do not differ significantly according to their 
genders[t(441)=,34;p>05].  
 
Table 8. t-Test results showing whether the perceptions of the teachers about their personal and occupational 
efficacy differ according to marital status 
 
 
Dimension 
Marital Status N X  S t df p 
Perception of Personal 
Efficacy  
Married 310 20,8211 4,96956 ,39 441 0,69 
Single 133 20,6136 5,14794    
Perception of  Occupational 
Efficacy 
Married 310 54,1128 8,09127 ,18 441 0,85 
Single 133 54,2606 7,43811    
 
[t(441)=,39;p>.05]  and 
occupational efficacy [t(441)=,85;p>05] do not differ significantly according to their marital status.  
 
Tablo 9. Results of Kruskal-Wallis H test showing whether the perceptions of the teachers about their personal and  
occupational efficacy differ according to their fields 
 
Teaching Fields 
 
Perception of  Personal 
Efficacy 
N 
 
 
 
Mean of Rank  
 
sd 2 p 
Classroom  215 215,78 
 
 
 
6 
 
 
 
10,35 
 
 
 
,11 
English 26 197,23 
Social Sciences 22 236,30 
Science 28 198,54 
Turkish language 29 261,95 
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Mathematics 28 188,21 
Other 95 244,22 
   
 443   
  
Perception of  Occupational 
Efficacy 
   
 
 
6 
 
 
 
3,40 
 
 
 
,75 
Classroom  215 224,11 
English 26 213,77 
Social Sciences 22 230,52 
Science 28 252,55 
Turkish language 29 197,83 
Mathematics 28 204,95    
Other 95 220,89 
   
Classroom  443  
   
[ 2  =10,35, p>05]  and 
occupational efficacy [ 2 =3,40, p>.05] do not differ significantly according to their fields.  
 
Table 10. t-Test results showing whether the perceptions of the teachers about their personal and occupational efficacy differ according to their 
educational levels 
Dimension 
Education Level N Mean of Rank Sum of Ranks Mann-Whitney U p 
Perception of Personal 
Efficacy 
 
Post-Graduate 23 133,07 3060,50 2784,50 ,28 
Graduate 280 153,56 42995,50   
Perception of  Occupational 
Efficacy 
 
Post-Graduate 23 138,07 3175,50 2899,50 ,42 
Graduate 280 153,14 42880,50   
 
In Table 10, [U=4231,500;p>.05]  and 
occupational efficacy [U= 4233,50;p>05]  do not differ significantly in relation to their education levels.  
 
 
Table.11 Results of Kruskal-Wallis H test showing whether the perceptions of the teachers about their personal and occupational efficacy differ 
according to school type they graduated from 
 
Perception of  Personal 
Efficacy 
N 
 
 
 
Rank Mean sd 2 
 
P 
 
postgraduate 23 195,98 
4 6,74 ,34 
Education faculty 280 220,71 
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Higher school of Education 26 265,44 
Institute of Education 24 218,04 
Primary School Teaching 4 224,88 
Faculty of science and letters 49 201,18 
Other (please specify) 37 247,26 
   
Perception of  Personal 
Efficacy 
   
6 
 
3,05 
 
,80 
postgraduate 23 196,07 
Education faculty 280 225,92 
Higher school of Education 26 228,77 
Institute of Education 24 191,98 
Primary School Teaching 4 203,88 
Faculty of science and letters 49 230,48    
Other (please specify) 37 213,91 
   
Total 443  
   
 
 
[ 2  =6,74,p>.05] and occupational efficacy m 
[ 2 =3,05,p>.05]do not differ significantly in relation to their education levels.  
 
 
Table12. Descriptive 
teaching experiences 
 
         Dimension               Experience 
N X  S 
Perception of Personal Efficacy 1 year 153 54,15 8,73 
2-6 years 79 57,09 39,71 
7-11 years 81 54,97 9,95 
12-16 years 51 60,12 13,15 
17-21 years 79 56,30 12,44 
Total 443 55,89 19,31 
   
Perception of Occupational 
Efficacy 
1 year 153 20,95 6,05 
2-6 years 79 21,40 5,06 
7-11 years 81 21,10 5,29 
12-16 years 51 18,61 4,81 
17-21 years 79 21,14 3,61 
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Total 443 20,82 5,27 
    
  
 
Tablo.13 Results of One Way ANOVA showing whether the perceptions of the teachers about their personal and occupational efficacy differ in 
relation to the extent of their teaching experience 
 
Dimension        Source of  the variance Sum of Squares df Mean Square F difference Fark 
Perception of 
 
Between Groups 289,311 4 72,328 2,92 ,02 4-1 
Within Groups 10844,088 438 24,758   
4-2 
4-3 
4-5 
Total 11133,399 442    
 
Perception of 
Occupational 
Efficacy 
Between Groups 927,609 4 231,902 3,81 ,005 4-1 
Within Groups 26607,204 438 60,747   
4-2 
4-3 
4-5 
Total 27534,813 442    
 
 
As seen in Table 13, [F(4,438)=2,92;p<.05] do not differ significantly 
in relation to their teaching experience.  
 
Post-Hoc test was performed to find out the source of the difference. LCD test was used in the post-Hoc tests. 
According to the result of  LCD test, teachers  with an experience of 12-16 years have lower personal efficacy 
perceptions than those with others. It is striking that teachers with, especially, 2-6   and 7-11 years of experience 
have higher level of efficacy. And also, it is surprising that teachers with one year of experience have almost the 
same perceptions of occupational efficacy as with those of 21 years and more. 
 
 
It can be observed in Table 13 that ot differ significantly in 
relation to  their teaching experience[F(4,438)=3,81;p<05]. According to the result of LCD test, teachers  with an 
experience of 12-16 years have lower occupational efficacy perceptions than those with others.    
 
 
Tablo.14 Results of Kruskal-Wallis H test showing whether the perceptions of the teachers about their personal and occupational efficacy differ 
according to their working period at school 
 
Working period 
 
Perception of  Personal 
Efficacy 
N 
 
 
 
Mean of rank sd 
2 P  
1 year 
102 242,45 
3 2,89 ,40 
2-6 years 
231 216,24 
7-11 years 
62 233,35 
12-16 years 
48 191,58 
Total 443  
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Perception of Occupational 
Efficacy 
  
1 year 
102 210,84 
   
2-6 years 
231 219,68 3 6,27 0,09 
7-11 years 62 244,65 
12-16 years 48 227,66 
Total 443  
   
 
[ 2  =2,89,p>.05] and occupational 
efficacy [ 2 =6,27,p>.05] do not differ significantly in relation to working period at school. 
Table 15. momentous correlation performed to determine the correlation between    
 personal and occupational efficacy perceptions of the teachers 
 
Variance   Perception of Occupational Efficacy 
Perception of Personal Efficacy 
 
r 
p 
N         
,33 
,00 
443 
 
It is quite clear in Table 15, a moderate and positive correlation was determined between the personal and 
occupational perception  levels of the teachers (r=.33,p<.05).  
5.Discussion, conclusion and pedagogical implications 
 
It was determined in present study that when the mean of personal efficacy perceptions of the teachers are taken 
into account, regarding the mean range between 1-5, it can be said that it is lower than  moderate, while that  
occupational perceptions is high. So, it can be said that occupational efficacy perception levels of Turkish primary 
school teachers are higher than those of personal efficacy perceptions. It was  also found that overall efficacy 
perceptions are high. 
 
 If a student 
has difficulty in doing his homewor , If  a student  remembers the 
information I taught in the previous lesson, I know how to help him or her learn the information I will teach in the 
following lesson If parents do their best for their children, I can do more things for them
they are as 
I can give an education which can help overcoming  almost all learning problems
 and 
generally,  my discovering more effective approaches.  
 
Three high ranking items for the primary school teachers in the  were found to be as 
, Compared to 
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the effects of hours students spend at home, hours spent  in my lesson have fewer affects on students. The 
 
 
 
At certain times, teachers 
surroundings.  ,and  . 
 
And in their study of teacher efficacy and school climate, Hoy and Woolfolk (1990b) found that school-level 
nce each correlated with either personal 
or general efficacy. In a study carried out on 255 prospective and in-service teachers, Tschannen-Moran and Hoy 
(2007) found out that experienced teachers had significantly more classroom management, instructional practices 
and teacher efficacy beliefs for teaching compared to novice teachers. 
 
This study is in parallel with Tschannen- t was determined in present study that teaching 
experience  of primary school teachers in Turkey have a significant effect on their personal efficacy perceptions. It 
is striking that teachers with, especially, 2-6   and 7-11 years of experience have higher level of  personal efficacy. 
However,  it quite odd in this study that teachers with one year of experience have almost the same perceptions of 
personal efficacy as with those of 21 years and more. Furthermore, in the present study, it was also determined that 
teaching experience  of primary school teachers in Turkey have a significant effect on their occupational efficacy 
perceptions. It is interesting  that teachers with, especially, 2-6   and 7-11 years of experience have higher level of  
occupational efficacy perceptions and that teachers with one year of experience have almost the same perceptions of 
occupational efficacy as with those of 21 years and more. 
 
In another study -
ings indicated that teachers' 
personal efficacy beliefs affected their job satisfaction and students' academic achievement. 
 
and personal efficacy emerged as the two strongest predictors of teaching commitment, along with teacher-student 
ratio, school climate, and sex. In the same study it was also determined that greater teaching commitment tended to 
be expressed by those teachers who were higher in both general and personal efficacy. In the study by Soodak and 
Podell (1994) revealed that teachers with higher personal teaching efficacy, or belief in their ability to reach even 
the most difficult student, were more likely to make teacher-based suggestions to meeting the needs of the student 
than teachers with low personal teaching efficacy. 
 
The study carried out on Singapore  
Wilson and Tan (2004) showed that there were no significant differences in the PTE among variables in sex, school 
type, age, years of teaching and social studies level taught, yet, there was a significant difference between the GTE 
mean scores for the teachers of different years of teaching experience. On the other hand,  some studies have found 
that gender plays a significant role in accordance with the efficacy perceptions of teachers (Harnett, 1995, Kurz, 
2001), some others have found that it makes no significant difference (Hoy & Woolfolk, 1993; Wu, 2005, 
Tschannen- -
icacy differ significantly 
in accordance with gender as it  
[t(441)=,18;p<.05] differ significantly according to their genders. When mean scores of  female and male  teachers 
are examined, it can be seen that personal efficacy perceptions of male teachers( X 22,22) are higher than those of  
female ones ( X 20,35). Yet, perceptions of occupational efficacy do not differ significantly according to their 
genders[t(441)=,34;p>05].  
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-
The result of the study also revealed 
that 
geographical region where they are working, their marital status, their fields, education levels, their school types of 
graduation,  and working period at school. In respect to education  
-  
 
In the study, a moderate and positive correlation was determined between the personal and occupational perceptions  
levels of the teachers (r=.33,p<.05). This result indicates that the more the personal efficacy perceptions of the 
teachers, the higher the occupational efficacy perceptions are, in other words, the less the personal efficacy 
perceptions, the lower the occupational efficacy perceptions are. 
 
5.1.Pedagogical implications 
1- In the present study it was determined that personal efficacy perceptions of are lower than  moderate. In this  
respect, teachers can be given personal development courses. 
2- School administrators can plan administrative practices to help teachers for personal efficacy development. 
3- In the study it was found out that personal efficacy perceptions of female teachers were lower than those of  
male teachers. The reasons of this difference should be searched multi-dimensionally and NLP techniques 
supporting their personal efficacy developments should be given to them or they should be supported by some 
other personal development courses. 
4- In the study it was  determined that teachers with  12-16 years of teaching experience had lower both 
personal and occupational efficacy beliefs compared to those of others. The reasons of  the low level 
efficacy perceptions of  the teachers with  12-16 years of teaching experience should be searched multi-
dimensionally. 
5- Teachers efficacy perceptions have been studied in relation to different personal variables. Primary 
personal and occupational efficacy can be studied in terms of  their personal and 
occupational commitments, organizational trusts, organizational justice as well as their  organizational 
identities.  
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